UEH Seminar Topic:  The Parallel Lives of Frederick Douglass and Abraham Lincoln

Title:  More on “Who Freed the Slaves?”

Author:  Julia P. Brotherton, Beverly High School

Grade Levels:  10:  United States History I

Time Frame:  two 84-minute lessons

Links to Massachusetts History and Social Studies Frameworks: 

USI.38 Analyze Abraham Lincoln’s presidency, the Emancipation Proclamation (1863), his views on slavery, and the political obstacles he encountered.

USI.39 Analyze the roles and policies of various Civil War leaders and describe the important Civil War battles and events. (H)

Leaders

A. Jefferson Davis 

B. Ulysses S. Grant

C. Robert E. Lee 

Battles

A. the Massachusetts 54th Regiment and the Battle at Fort Wagner

B. Antietam

C. Vicksburg

D. Gettysburg 

USI.40 Provide examples of the various effects of the Civil War. (H, E)

A. physical and economic destruction 

B. the increased role of the federal government 

C. the greatest loss of life on a per capita basis of any U.S. war before or since 

Essential Objectives:

Students will be able to list and explain the roles of the following people and groups who played a role in freeing the slaves:  Abraham Lincoln, African Americans, Abolitionists, Congress, and the Military.

Students will analyze and evaluate the contributions of each of the above groups toward freeing the slaves

Essential Question:

Who freed the slaves?

Procedure:  

(Please note that this lesson plan builds on and adapts a lesson idea that has been in circulation among United States History teachers for some time—its original author is unknown.)

1. Begin the lesson by asking students how they think most people would answer the question “Who Freed the Slaves?”  Discuss students’ responses, generating a list on the board of people whose roles were important.

2. Tell students that they will be examining this question in more depth by considering the roles of four groups of people, in addition to Abraham Lincoln, who played important roles in freeing the slaves.   They will be asked first to argue that a particular group or person was most important, and then to evaluate the relative importance of all five.

3.  Divide the class into five groups.  These will be the “home teams,” each of which will argue that their person or group is most responsible for having freed the slaves.  Each group should begin by reviewing what their textbook has to say about each person or group.  Distribute the listed documents to each group, and give students time to study these and to construct their arguments.

4. Groups/Documents are listed here.  Note that it is advisable to excerpt some of the longer 
speeches and documents before distributing them to the students.


A. Abraham Lincoln:  

Lincoln, Abraham.  “Letter to Joshua Speed” 24 August 1855.  MHS

Lincoln, Abraham. “First Inaugural Address.”  4 March 1861. http://www.loc.gov/exhibits/treasures/trt039.html

“Emancipation or Preservation of the Union?” The New York Times.  (New York, August 25, 1862). Library of Congress, Serial & Government Publications Division (http://www.loc.gov/exhibits/treasures/trm080.html ).  (235)

 “Emancipation Proclamation” 1 January 1863

http://www.loc.gov/exhibits/treasures/images/prelim1.jpg

             B.  African Americans:

Anthony Burns.  Boston: R. M. Edwards, 1855.  Wood engraving with letterpress.  Library of Congress, Prints & Photographs Division (http://www.loc.gov/exhibits/treasures/trr107.html). 
Copyright deposit, 1855 (100A) 

Library of Congress.  “Images of contrabands.”

http://memory.loc.gov/ammem/aaohtml/exhibit/aopart4.html#0417
Baker, Thomas, arranger.  The Song of the Contrabands: "O Let My People Go."  New York: Horace Waters, 1861.  Library of Congress, Music Division (http://www.loc.gov/exhibits/treasures/trr051.html).  Copyright deposit, 1861

: 

Public Broadcasting Service.  “Company E, 4th United States Colored Infrantry.” c. 1864.  http://www.pbs.org/wgbh/aia/part4/4h1526.html

C.  Abolitionists:

MSS 0.307 Ipswich Anti-Slavery Society; 1Vol, 1838-1844.  Records including constitution, by-laws, membership list, and monthly meetings, Phillips Library, Peabody Essex Museum, Salem, MA.

“Convention at Lynn.”  Liberator, May 10, 1844; 14, 19 (pg. 75).  [American Periodicals Series Online (Proquest)]*  

 “Douglass and Garrison Mobbed.”  Danvers Courier, 28 August 1847 (no page information available).  

Douglass, Frederick.  “Oration Delivered on the Occasion of the Unveiling of the Freedmen’s Monument in Memory of Abraham Lincoln.”  Washington, D.C.:  Gibson Brothers Printers.  http://memory.loc.gov/cgi-bin/query/P?mfd:1:./temp/~ammem_OBAt::

     

D.  Congress:  

United States Congress.  “Second Confiscation Act,”  July 17, 1862
http://www.history.umd.edu/Freedmen/conact2.htm  

United States Congress.  “Law Enacting Emancipation in the Federal Territories,” June 19, 1862.  http://www.history.umd.edu/Freedmen/freeterr.htm

Thirteenth Amendment to the Constitution

E.  Military:

“Company E, 4th United States Colored Infantry, c 1864.  Public Broadcasting Service.  http://www.pbs.org/wgbh/aia/part4/4h1526.html 


      “Hunter’s Proclamation to free the slaves May 9, 1862” and President Lincoln’s 


Proclamation Overruling Hunter May 19, 1862.”  Freedmen and Southern


Society Project. http://www.history.umd.edu/Freedmen/hunter.htm
“Testimony of the Superintendent of Contrabands, May 9, 1863.” Freedmen and Southern Society Project  http://www.history.umd.edu/Freedmen/wilder.htm 

5. Once each group has had time to prepare its arguments, use the “jigsaw” method to divide these home teams up into new groups of five people each, with each new group containing one “expert” on Lincoln’s role, one on that of African Americans, and so on.  Instruct students to give each group member time to state the case of his or her group or person—in other words, to deliver opening statements—as to why that group or person was MOST important to freeing the slaves.   Opening statements should include evidence and direct quotations found in the primary documents.  Then each group should conduct a general debate/discussion, the end result of which should be to rank the five in order of their importance.  When all groups have finished, have each group write its ranking on the board.

6.  Conduct a general discussion of the results of the groups’ debates.  Then display an image of the “Freedman’s Memorial,” and distribute/explain the assessment.

Links to UEH Seminar:

Professor Stauffer spent considerable time discussing the roles of both Lincoln and Douglass in the freeing of the slaves.  He specifically referred to this issue (“Who freed the slaves?”) in his lecture.  

Assessment:

Students will write an essay in response to the following scenario:

“The Park in which the Freedman’s Memorial is located, near Washington, D.C., is undergoing renovations after years of neglect.  City leaders, aware of criticisms of the memorial, have decided to add items to surround the memorial that more accurately reflect the roles of Abraham Lincoln and other groups in freeing the slaves.  You are a concerned citizen who has strong opinions about which groups should be represented, and about how they should be placed to reflect their relative importance in freeing the slaves.  Write a well-constructed letter to the editor of your local newspaper explaining your views in detail.  Cite specific historical evidence to support your arguments.”

Primary Documents Used:

Listed under “Procedure” above.

